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1. SCHOOL PROFILE  

Tarneit Rise Primary School was established in 2018 with 209 children (prep to grade 2). It is expected 
that the school will grow rapidly as it is situated in the Wyndham Council, the fastest growing area in 
Australia.  Tarneit Rise Primary School has a strict enrolment policy, and children must reside within 
our ‘designated neighbourhood area’. The school population will be culturally and socially diverse. 

Of our 450 families: 

 273 parents are unemployed and 29 are single parent families 
 237 parents are listed as family group D occupation (machine operators, hospitality staff, 

labourers)  
 168 parents are listed as family group C occupation (tradespeople, clerks, skilled office , sales 

and service) 
 132 parents are listed as family group B occupation (business managers, arts/media, 

sportspeople and associate professionals) 
 114 parents are listed as family group A occupation (senior managers in large businesses, 

government administration, defence and quailed professionals) 

The school’s LBOTE (Language Background Other Than English) is approximately 80% of the total 
school population.  We have five children on the Program for Students with Disabilities. 

Designed as a true community centre, the school buildings and surrounds provide outstanding 
facilities for our children and the broader community including upgraded sports facilities.  
  
We are committed to ensuring that our physical spaces are conducive to a productive, safe and 
supportive learning and playing environment.  The school currently operates 25 classrooms (ten prep 
classes, eight grade 1 classes, three grade 2 classes, 3 grade 3/4 classes and one grade 5/6 class).  The 
28 classroom teachers are supported by 2.6 learning specialists, five staff (4.2 FTE) in specialist 
teaching roles (French, Physical Education and The Arts), eleven Education Support Staff members 
(library technician, speech pathologist, integration aides and literacy intervention), three Education 
Support Officers – business manager and administration/office support,  two principal class officers 
and a TSSP (ICT support). 
 
The school will endeavour to engage a diverse cross section of our community in meeting the 
wellbeing needs of our children and their families. Furthermore the school will maintain a strong 
commitment to developing links with the community and forging partnerships with local organisations 
to build engagement and inclusion for example:  

 The Smith Family, Royal Children’s Hospital 

 Before & After School Care program and Vacation Care program 

 Werribee Basketball Club 

 Local kindergartens whereby a supportive transition program is organised for pre-schoolers 

 Western English Language School 
 
Along with all of the above, the school will offer extracurricular and wellbeing programs as part of the 

school’s syllabus.  Programs will run over lunch or after school such as dance group, chess club, 

friendship club, mentoring, sport and others to assist in connecting children and families to school. 
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2. WHOLE SCHOOL PREVENTION STATEMENT 

At Tarneit Rise Primary School we believe: 

 Strong relationships matter. Every child must feel they have an advocate in their school and 
children learn best from teachers they love and respect. 

 Teachers can make a difference and need to be supported to love what they do. 

 Teaching should focus on academic content and social development. How children learn is as 
important as what they learn.  

 Children are better prepared for learning when they are in a safe, supportive and engaging 
environment. 

 A culture of inclusiveness strengthens children’s sense of connection. A sense of wellbeing 
and dignity emerges for children when they feel they have something to contribute. 

 Consistent and supportive behaviour management procedures can contribute to long term 
social goals. 

 

At Tarneit Rise Primary School we believe learning cannot be separated from 

wellbeing. 

At Tarneit Rise Primary School we proudly celebrate our diversity and multiculturalism.  Our 

community works together to ensure every child has a positive, happy and rewarding school 

experience. Families and teachers are genuine partners in the learning process, ensuring our children 

strive to achieve their personal best and show kindness towards others. The school attracts and retains 

a dynamic, caring and innovative staff who work hard to provide a range of high quality learning 

opportunities to stimulate and challenge each child. This is done within a collaborative culture, 

creating a strong sense of community spirit and high expectations.  

Mission:   

Creating citizens for the future: compassionate, curious and strong. 

Vision 

We empower all students to achieve personal goals, experiencing high quality education and the best 

community for learning. This will ensure all learners have the knowledge, skills and attitudes to 

become lifelong learners, shaping the world around them and believing that, with effort, great things 

can be achieved. 

Values 

Tarneit Rise Primary School recognises the importance of the partnership between the school and 

families to support student learning, engagement and wellbeing. We share a commitment to, and a 

responsibility for, ensuring inclusive, safe and engaging environments for children to learn and grow.    

Our values are: Respect, Responsibility, Kindness, and Growth  
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Tarneit Rise Primary School implements a diverse range of programs to support child engagement, 

inclusion, school attendance and positive behaviours.  Strong links will be made with our local 

community wherever possible.  The school has employed a speech pathologist and will access other 

health professionals including psychologists and social workers, together with welfare organisations 

in an effort to address the wellbeing needs of our children and families.  A whole school approach will 

focus on safety, early intervention, prevention and wellbeing and will be supported through the 

curriculum and extracurricular programs at the school.  

The school has in place the following programs and policies which address child wellbeing and 

engagement at Tarneit Rise Primary School: 

CURRICULUM PROGRAMS 
 Literacy intervention 

 School Nursing program 

 Life Education (Prep - Grade 4) 
bi-annually 

 Swimming 

 Bravehearts/Cybersafety 

 Speech therapy and language 
support programs 
 

EXTRA-CURRICULAR PROGRAMS 
 Sports clinics 

 Lunch time clubs 

 Choir 

 Before/After School Care  

 Vacation Care 

 Classroom helpers’ programs  

 Mentoring 

 Special Weeks /days/ Events 
(Haroon Day, Book Week, 
Grandparents’ Day, Bastille 
Day, Sports Day, Footy Day)  

 

POLICIES/PROTOCOLS 
 Child Safe Environments 

 Child Safety Code of Conduct 

 Anti-bullying 

 Child Safety Code of Conduct 

 Equal Opportunity 

 Mobile Phone 

 Raising Concerns and 
Complaints 

 Uniform 

 Sun Smart 

 Visitors to the School 

 Camps and Excursions 

 
Tarneit Rise Primary School will develop a strong connection with the following organisations which 

can provide us with additional support and advice in relation to child wellbeing: 

 Western Autistic School 

 Western Language School 

 Royal Children’s Hospital Mental Health Services 

 local paediatricians and speech pathologists 

 Department of Health and Human Services (DHHS) 

 MacKillop Family Services 

 Department of Education and Training (DET) – Student Support Services and Visiting Teacher 

Service 

 Warringa Park School 

We will build strong links with the community and aim to develop strong home school partnerships - 

involving families in as many ways as we can, including the classroom helpers’ program, school council, 

Grandparents’ Day, assistance with incursions and excursions, family barbeque nights, whole school 

sports events, whole school assemblies, performing arts and other family events. 

 

Corporal punishment is prohibited in all Victorian schools. Corporal 

punishment must NOT be used at the school under any 

circumstances. 
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3. RIGHTS AND RESPONSIBILITIES STATEMENT 

Every member of the school community has a right to fully participate in an educational environment 

which is supportive and inclusive. Everyone deserves to be treated with respect, dignity and kindness.  

Our school community has a right to a safe and caring environment which promotes and fosters, 

learning, personal growth and positive self-esteem. The school is committed to providing an 

environment that treats all individuals with respect, kindness, courtesy and care. All members of the 

school community are expected to follow our values ethos which forms part of the school’s culture. 

Children are encouraged to access all opportunities offered within the school.  Parents and children 

can be involved in the decision-making processes of the school, through school council and its various 

sub-committees, through student leadership, student support group meetings, parent teacher 

interviews, student led conferences and through parent and child surveys.  

Rights of Children 
 To feel safe and secure 
 To be treated with respect and kindness and to be 

valued as an individual 
 To be involved in learning 
 To have access to quality teaching and learning 

programs 
 To know their property is safe 
 To work in a clean and tidy school 

 

Responsibilities of Children 
 Make others feel safe and secure 
 Value others as individuals 
 Respect and care for the property of others 
 Keep our school clean and tidy 
 Attend school regularly and be punctual 
 Attempt all school tasks and participate positively  
 Allow others to learn and work, so they can achieve 

their personal best 
 Use manners;  saying ‘thank you’, ‘please’, wait 

their turn and share 
 Be safe at all times and treat people with kindness 

and respect 
 Ask for assistance when required 
 Work hard to achieve goals 
 Display our school values 

 

Rights of Teachers 
 

 To be valued and respected 
 To work in a happy, safe, secure and satisfying 

environment 
 To be shown courtesy, kindness and cooperation 
 To know their property is safe 
 To work in a clean and tidy school 
 To be supported to love what they do 
 To be provided opportunities for  professional 

learning  

Responsibilities of Teachers 
 

 Fairly and consistently, implement the 
engagement and inclusion guidelines 

 Assess and plan for effective learning 
 Create and maintain safe and challenging learning 

environments 
 Respect and care for school property 
 Know the curriculum to be taught and create an 

engaging and dynamic environment with focused 
teaching 

 Set high expectations for children  
 Communicate positively with children, colleagues 

and families, respecting their diverse 
backgrounds 

 Develop a positive, professional and caring 
relationship with every child in the class and their 
families 

 Ensure that every child is provided with the 
support and resources to further their learning  

 Abide by any mandatory reporting procedures 
 Contribute to maintaining an inclusive school 

culture 
 Display our school values 
 Engage enthusiastically and  collaboratively in 

professional learning opportunities 
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Rights of Education Support Staff 
 

 To be valued and respected 
 To work in a happy, safe, secure and satisfying 

environment 
 To be shown courtesy, kindness and cooperation 
 To know their property is safe 
 To work in a clean and tidy school 
 To be supported to love what they do 
 To be provided opportunities for  professional 

learning 

 

Responsibilities of Education Support Staff 
 

 Provide support during the school day as the 
need arises to staff, children and families 

 Investigate avenues of assistance or support 
outside the school when required/appropriate 

 Work closely with all staff to determine the best 
option for assistance 

 Maintain trust and confidentiality 
 Display understanding, caring and non-

judgmental attitudes 
 Work closely with parents/caregivers to address 

issues and needs  
 Contribute to maintaining an inclusive school 

culture 
 Display our school values 
 Engage enthusiastically and  collaboratively in 

professional learning opportunities 

 

 

Rights of Principal Class 
 

 To be valued and respected 
 To work in a happy, safe, secure and satisfying 

environment 
 To be shown courtesy, kindness and cooperation 
 To know their property is safe 
 To work in a clean and tidy school 
 To be supported to love what they do 

 

Responsibilities of Principal Class 
 

 Provide leadership to school staff and children 
 Ensure staff, children and the wider school 

community understand their responsibilities 
 Ensure staff and children have the resources, 

equipment and materials to assist them in the 
process of teaching and learning 

 Provide ongoing opportunities for staff to engage in 
professional learning  

 Engage enthusiastically and collaboratively in 
professional learning opportunities 

 Ensure the school curriculum, which takes into 
account the varying needs of specific children 
where practicable such as children with disabilities 
and children from non-English speaking 
backgrounds, is taught and assessed to a high level 

 Encourage parent participation in all aspects of the 
school 

 Develop community partnerships 
 To be up to date with current pedagogy and 

innovations 
 Contribute to maintaining an inclusive school 

culture 
 Display our school values 
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Rights of Parents 
 

 To be shown courtesy and cooperation and to be 
made to feel welcome 

 To feel valued and respected 
 To participate in a happy, safe, secure and satisfying 

environment 
 To be informed about their child’s progress 

Responsibilities of Parents 
 

 Value and respect the staff of the school and other 
members of the school community 

 Ensure regular attendance at school and promote 
positive behaviour at all times  

 Work positively with the school to address matters of 
concern such as learning, wellbeing or behaviour 

 Follow through with recommendations that will 
improve the educational or wellbeing opportunities of 
children 

 Reinforce and display the school values with children 
 Assist with maintaining a safe and respectful 

environment for all children by acting as a responsible 
role model 

 Participate in opportunities to support student 
learning for example attend parent/teacher 
interviews, support the home reading program 

 Contribute to maintaining an inclusive school culture 

 

 

The school complies with the rights of the children under the Disabilities Discrimination Act 1992.  The 

standards cover enrolments, participation in all aspects of school life, curriculum development, 

student support services and harassment and victimisation.  ‘Reasonable adjustments’ are made to 

accommodate children’s disabilities. The school’s physical environment caters for children with 

disabilities as needed. 

The school has considered in the development of these policy guidelines the following legislation 

which directly impacts on these Engagement and Inclusion guidelines. 

 Equal Opportunity Act 1995  

  Charter of Human Rights and Responsibilities Act 2006  

 Disability Discrimination Act 1992 and Disability Standards for Education 2005 

  Education and Training Reform Act 2006.  

The school has a commitment to implementing programs that help children develop their social and 

emotional competencies.  
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4. SHARED EXPECTATIONS  

Schools have a responsibility to provide an educational environment that ensures all children are 

valued and cared for, feel they are part of the school, and can engage effectively in their learning and 

experience success. 

Tarneit Rise Primary School aims to provide a stimulating, supportive and inclusive environment.  The 

school acknowledges and celebrates individuality by having a positive view of the uniqueness of the 

learner while focussing on individual growth and the fostering of talents, skills and interests.  We are 

committed to developing highly literate and numerate children; who can think critically, take risks, 

seize opportunities enthusiastically, are resilient and work collaboratively with others, while at the 

same time show respect, care and kindness for others. 

Tarneit Rise Primary School has a clear set of values that supports a safe and inclusive learning 

environment for all children. Staff are expected to work together to plan and implement relevant and 

challenging curriculum that allows children to experience success within their learning. Teaching 

practices are inclusive of all children and take into account the varying learning needs of groups of 

children, such as children with physical or learning disabilities and English as Additional Language (EAL) 

children. The school caters for the varying interests of children by providing a range of academic, 

sporting, environmental, and visual/performing arts opportunities and encourages children to 

challenge themselves. Leadership opportunities will also be accessible to children.  

Children and their families have access to additional child support services that will provide them with 

assistance. 

Tarneit Rise Primary School has clear expectations of all community members. All school community 

members (staff, children, parents/carers) are expected to follow our school values and codes of 

conduct when interacting with one another.  

Staff at Tarneit Rise Primary School will follow the Victorian Institute of Teaching ‘Profession Code of 

Conduct’. A teacher's professional conduct is characterised by the quality of the relationships they 

have with their students, their students’ families, communities and their colleagues.  

Our school must always aim high and do as much as possible to demonstrate high expectations of all 

students; to scaffold the best behaviour that a student is capable of, otherwise there is a risk that 

some students will suffer from the poverty of low expectations.  

As a school we must be careful to consistently apply consequences to students’ actions. If a student 

does not follow the school’s expectations and no response follows, the student is encouraged to 

assume that the school does not mind. Worse, there is a possibility that the student thinks we do not 

believe they are capable of the expected behaviours.  

At all times, the school should scaffold ways towards better behaviour for students as far as they are 

capable. It is unacceptable to accept misbehaviour from any student who is capable of modifying their 

actions. As a school community we look for ways to equip students with better skills, habits and 

qualities. Compassion, kindness, high expectations and wisdom must be carefully blended to decide 

where this point lies for students, but we must still always aim high.  
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Punitive exclusions are a last resort (eg time out/in, detention, suspension, expulsion). As a school we 

aspire to their extinction, by making their use unnecessary rather than refusing to use them. It is 

important to examine the patterns of exclusion carefully, and to consider the context of exclusions in 

order to understand how appropriate they are.  

All students have a right to learn. This means that if a student is making it difficult for a teacher to 

teach or students to learn, and in-class strategies have been attempted, students will be removed 

from the lesson temporarily until the situation can be resolved.  

A restorative meeting or conversation to set the terms of reintegration should follow fixed period 

exclusions and possibly temporary removals. The restorative chat must lead to meaningful discussions 

about how to avoid recidivism, and to unpack problems that may provide context to the behaviour. 

Students, staff and parents have a duty to protect the good name of the school within the 
school, community and digital world.  Children do not display our expected behaviours there 
are sanctions, which include: 

• A reminder - being spoken to and reminded of the expectations 
• ‘time to move’ 
• ‘time out/in’’ 
•  ‘time to leave’ 
• after school detention 
• in-school suspension 
• out-of-school suspension 
• participate in a restorative justice experience 
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5. SCHOOL ACTIONS AND CONSEQUENCES STATEMENT 

At Tarneit Rise Primary School we have four levels as part of our student engagement and inclusion 

guidelines.  

1. Primary Prevention 

2. Early Intervention 

3. Complex Intervention 

4. Restoring Wellbeing 
 

Primary Prevention (building belonging and promoting wellbeing) 

Primary prevention strategies are designed to enhance the emotional and social health of all students 

and staff within a whole school framework. It can also involve skilling teachers in a range of 

approaches to develop the resilience of students throughout their school years. 

Many strategies and programs developed for primary prevention seek to build resilience which refers 

to the capacity to cope with extreme and stressful life situations. 

At Tarneit Rise Primary School we establish a supportive environment where a sense of belonging and 

wellbeing are strengthened by: 

 establishing predictable, fair and democratic classrooms and school environments 
 ensuring child participation in the development of classroom agreements and expectations, 

based on the school’s values and rights/responsibilities statement and promoting them within 
the teaching and learning program 

 providing personalised learning programs for individual children 
 consistently acknowledging all children  
 empowering children by creating multiple opportunities for them to take responsibility and 

be involved in decision-making 
 providing physical environments conducive to positive behaviours and effective engagement 

in learning 
 inviting, modelling and expecting mutual respect  
 actively promoting, supporting and teaching acceptable behaviour  
 implementing comprehensive curriculum to engage all students 
 enhancing school attendance - It’s Not Okay to Be Away program 
 practising inclusive teaching and learning 
 encouraging supportive relationships 
 involving parents, families and the wider school community 
 including elements of student wellbeing in  staff, professional learning, and PLC meetings 
 providing support for English as an Additional Language (EAL) learners 
 ensuring students experience strong supportive transitions (class to class, year to year) 
 using ‘golden statements’ – I’ll begin when you are seated, I’ll be glad to start as soon as you 

show me you are ready, I’ll start when all eyes are tracking me 
 using a consistent ‘call to attention’ – bell 
 implementing regular  ‘circle time’  
 Teaching mindfulness using applications such as Smiling Minds, Cosmic Kids, Go Noodle, yoga, 

Sand jar’  
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 greeting, by name and positive touch, each student each morning – hand shake, high five, fist 
pump 

 showing unconditional positive regard for each child 
 providing regular, short, brain breaks during the day or as required 
 encouraging and celebrating attendance – especially when children make an effort to get to 

school in difficult circumstances, even if that means they arrive late 
 minimising unnecessary confrontation when managing child behaviour by focusing on the 

behaviour not the child 
 using positive reinforcement. Positive reinforcement is a very powerful tool in the 

management of child behaviour. Staff should seek every opportunity to praise, reward and 
acknowledge positive child behaviour. While important for all children, it is particularly 
important for the child whose behaviour is difficult to manage. We need to ‘catch’ children 
doing the right thing and apply positive consequences to ensure they repeat the behaviour.  . 

 active supervision. Teachers have a duty of care to ensure children are supervised at all times. 
This is provided by classroom or specialist teachers during lessons and by duty teachers while 
children are in the playground. If a teacher has to leave a group of children under their 
supervision it is essential another teacher is notified and assumes supervision. Playground 
supervision is a very important responsibility and teachers must ensure they are in the yard at 
specified times. Our yard is extensive and three duty teachers are required to supervise 
separate areas of the yard to provide watchful supervision. Other organised activities may be 
run during lunchtimes. Yard duty supervision concludes when the bell rings and the children 
assemble to come inside. Teachers need to ensure they are prompt in returning from recess 
breaks to ensure children are not left unsupervised 

 using ‘Growth Mindset’ language to develop the belief in children that those who accomplish 

great things do so because they put in a lot of effort and practise.  Pushing the boundaries of 

the comfort zone is where true learning occurs. Mistakes are a big part of the learning process 

and feedback is vital. Develop the following thinking in children:  

 I’m getting better at this 

 I wonder who could help me 

 It doesn’t come naturally to me, but I’m going to work on it 

 I’m willing to do what it takes 

 Yes it’s hard. It’s exciting to challenge/test yourself 

 Let’s approach this with a growth mindset 

 I can’t do it yet. 

 

 

 

 

 

 

 

 



 
 

Kindness, Respect, Responsibility, Growth 

 

13 

Early Intervention (strengthening coping and reducing risk) 

Early intervention targets those students at risk of ongoing social, emotional and/or physical harm in 

order to reduce intensity, severity and duration of psycho-social and behavioural risks. Early 

intervention minimises potential harm by: 

 continuously monitoring and assessing risks and identifying needs 
 providing counselling and support as required 
 developing de-escalation maps 
 developing well understood de-escalation strategies and routines so students can move to self 

regulation (present, centred and grounded). This will be a scaffolded process, and require a 
gradual release of responsibility (co-regulation) and involve teaching students breathing 
strategies and using questioning (Have you got your centre? Have you got your focus?) and 
‘golden statements’ (I’ll begin when you are seated, I’ll be glad to start as soon as you show 
me you are ready, I’ll start when all eyes are tracking me) 

 implementing regular ‘circle time’  
 promoting/teaching wellbeing and mindfulness 
 writing resilience plans for students when required 

 establishing a quiet and soothing space that is available to children as they need it 

 planning and assessing social and emotional learning using the Victorian Curriculum 
 developing and implementing programs to improve skills and target needs so all students 

experience acceptance and positive pro-social environments and activities. Some of these 
programs include 

 Literacy intervention 

 Breakfast Club (2019) 

 Mentoring Program 

 Program for Students with Disabilities  

 Family Groups 

 Developing Individual Education Plans (IEPs) for Koorie children, children in out-of –
home-care,  children funded through the ‘program for students with disabilities’, 
children achieving 12 months or more below expected levels in literacy and/or 
numeracy, children who have not shown growth in literacy and/or numeracy over a 
term, any child that a teacher is considering referring to SSS 

 adopting a ’softer closer’ approach. Being present and visible, and actively roaming during 

class time and yard duty can minimise behaviour issues or disagreements between children 

 providing repeated instructions – using a ‘broken record’ approach which requires repeating 

the instructions, over and over in the same calm tone, until the child understands and 

complies with the request 

 creating walls within the classrooms/school that everyone can contribute to ~ things that 

make me smile,  things I want to see/experience in my lifetime 

 reminding students of expectations based on the schools values and rights and responsibilities 
statement 

 providing 3:1 positive interactions with children and keeping praise very concrete and specific 
and not connected to substantive rewards  

 providing opportunities for self-regulation. Children don’t need lectures on self-regulation, 
they need practice eg silent ball, watch the video clip  ‘The Power of Delayed Gratification’ 

 always approaching students with a matter-of-fact, no-nonsense tone of voice and providing 
choices about things that are inconsequential (eg you can start with odd or even, you can sit 
and read a book for 3 or 5 minutes, you can use a strategy from your resilience plan).  
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 Directions should be framed as directions not questions ~ ‘tell me what happened’ (this allows 
the child to tell the story without emotion). Four questions to NEVER ask:  
 
 Did you? 
 Why did you? 
 Do you remember? 
 What did you say? 

 
 repeating instructions using a ‘broken record’ approach which requires repeating the 

instructions, over and over in the same calm tone, until the child understands and complies 
with the request 

 framing problems as ‘ant’ or ‘elephant’ problems – ants are little and annoying, elephants are 
big and dangerous 

 providing children in out of home care with learning mentors, and vulnerable children with 
‘check and connect’ (adult) buddies. 

 

Complex Intervention (access support and provide treatment) 

Students may encounter a range of difficulties needing intervention. Issues around mental health, 

family difficulties and breakdown, abuse and neglect may require short term or ongoing support. 

Often for students experiencing trauma, education is therapy for them.  

  Tarneit Rise Primary School will: 

 clarify referral procedures 
 link students/families to counselling services 
 ensure continuity of care 
 monitor and evaluate progress through regular student support group meetings, care team 

meetings, professional learning team meetings  
 liaise with Student Support Services and other external services, including visiting teachers 

and psychologists and counselling 
 

Restoring Wellbeing (manage trauma and limit impact) 

Restoring wellbeing aims to provide appropriate support to students, their families and other 

members of the school community affected by emergency situations or potentially traumatic 

incidents, particularly those involving death, accident or illness. Traumatic incidents are those which 

are extraordinary and beyond people’s normal coping abilities. 

Tarneit Rise Primary School will: 
 remind students of expectations – adults providing the narrative and watching for student 

response. Not asking direct questions. For example do not ask “why did you break that 
pencil?” but phrase the statement as a guess “I think you broke that pencil to get out of doing 
your work” and watch for the student response which will tell you a lot. Use cognitive verbs… 
“I think”, “I wonder”, “I suppose” 

 keep praise very concrete and specific and do not connect it to substantive rewards. 
 provide positive experiences that are unconditional and not linked to rewards  
 provide opportunities for self-regulation. Children don’t need lectures on self-regulation, they 

need practice eg silent ball, watch the video clip ‘The Power of Delayed Gratification’- point it 
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out as a matter of fact that the student is making choices all of the time and then the 
discussion can move towards making better choices.  

 always approach students with a matter of fact, no-nonsense tone of voice and provide 
choices about things that are inconsequential (eg you can start with odd or even, you can sit 
and read a book for 3 or 5 minutes, you can use a strategy from your resilience plan).  
Directions should be framed as directions not questions ~ ‘tell me what happened’ (this allows 
the child to tell the story without emotion). Four questions to NEVER ask:  

 Did you? 
 Why did you? 
 Do you remember? 
 What did you say? 

 unnecessary confrontation when managing children will be minimised by focusing on the 
behaviour not the child – maintain a vision of the child’s ‘wholeness’ 

 provide 3:1 positive interactions with children. Praise process; students can’t deny this. Repeat 
instructions using a ‘broken record’ approach which requires repeating the instructions, over 
and over in the same calm tone, until the child understands and complies with the request. 
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Agreed Practices 

CONSEQUENCES OF INAPPROPRIATE BEHAVIOUR – STAGED RESPONSE 

Consequences are an essential part of children developing responsibility for their behaviour. An 

incident may require: contacting parents, alternative lunch program, time out, time in, detention or 

suspension, resilience plans, expulsion (only for ongoing behavioural issues). 

Offences in Classroom (these will relate to the school/classroom rules) 

Consequences will be related and reasonable and follow a ‘staged response’. The following actions 

will be taken: 

Step 1:   (A Reminder)           A reminder of the school/classroom agreement/value is given to the child.  
Step 2: (Time to Move)        Second reminder: The child will work in another area of the classroom.  

Step 3:   (Time Out/In)  Removal from the classroom to a designated classroom within the grade 

level for a period of up to 60 minutes. The classroom teacher will notify the 

designated teacher. The classroom teacher may need to consider notifying 

the parent in writing through a personal letter, phone call, Compass or 

diary entry of the child’s behaviour and removal from class. If the incident 

occurs at the end of the session, children will go straight to ‘Time In’ to 

reflect on their choices and complete any school work. 

Step 4: (Time to Leave) Where the behaviour further escalates the child is withdrawn to a 
principal class officer (PCO) for (up to) the remainder of the day. The 
classroom teacher will record the incident on Compass. The PCO or 
classroom teacher will need to contact the family and may need to meet 
with them to discuss the child’s behaviour and develop strategies and 
plans to modify the behaviour and support the child. 

Step 5:              If necessary a Resilience Plan will be developed in consultation with the      

PCO, teacher, parents/carers, child (where appropriate) and Student 

Support Officers (SSSOs).  

Step 6:         Detention – after school 3.10pm – 3.40pm  

Step 7:        In-School Suspensions 

Step 8:         Out-of-School Suspension 

Unsafe and violent behaviour in the classroom will result in immediate removal from the classroom. 

The classroom teacher will contact the principal, assistant principal or delegate, to collect the child. 

 

 

 

 



 
 

Kindness, Respect, Responsibility, Growth 

 

17 

Playground Offences such as transgression of Yard Rules 

Consequences will be related and reasonable and follow a ‘staged response’ 

Step 1:  A reminder of the school rule is given to the child. 

Step 2: A second reminder: Walk with the teacher on yard duty/time out in the yard. 

Step 3:  Alternative recess/lunchtime play activities/space 

Step 4:  Detention (after school) 

Step 5: In-School Suspension 

Step 6: Out-of-School Suspension 

(Transgression of other School Rules please refer to ‘General School Rules – Logical Consequence’ 

table for procedure.) 

Unsafe and violent behaviour in the yard will result in immediate exclusion from the playground. 

Children will be sent to the office to discuss the matter with the principal, assistant principal or 

delegate.   

Ongoing Repetitive Behaviour- Classroom and/or Playground 

Consequences for children will be considered individually and may involve: 

 parents/carers being contacted and a meeting arranged to discuss the matter 

 developing a Resilience Plan/IEP  

 counselling and other support 

 withdrawal/exclusion from the classroom/yard 

 withdrawal of privileges  

 disciplinary actions such as suspension or in extreme cases expulsion. 

Representing the School – Extracurricular Events: Representing the school in any form should be 

regarded as a privilege and a positive opportunity to demonstrate our school values and to strive for 

personal best. Because of this, all children who represent the school are expected to demonstrate the 

school values at all times. The final decision about representing Tarneit Rise Primary School in any 

extracurricular event will be made by the principal or assistant principal in consultation with the 

classroom/specialist teachers.  

Detention: In some cases it may be necessary to use the school’s formal detention process as a 
consequence for a serious or continued breach of the school expectations.  Before giving a detention 
the teacher (giving the detention) should discuss the incident with the PLC leader and/or PCO and 
then notify the family. After school detentions will recorded and be given the day following the 
incident. They will be supervised by a teacher between 3.10pm – 3.40pm. Detention will consist of 20 
minutes of mindfulness and ten minutes completing the reflection sheet. Repeated detentions may 
result in children being excluded from upcoming extracurricular events or the child being removed 
from the yard for a set period of time or possibly a suspension. 
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Suspension 

 In-School Suspension 

An in-school suspension is applied to children when their behaviour has not improved after a number 

of detentions (determined a case by case) have been given, or for serious misconduct. Only the 

principal may give a suspension. 

An in-school suspension means the children will be working on their normal classroom activities in a 

supervised location away from their peers and they will not be included in the normal play and lunch 

time activities. Instead children will have their break times alone in a supervised area. 

Out-of-School-Suspension 

Suspension is a serious disciplinary measure and only used as a last resort when all other measures, 

consistent with the staged response, have been used.  Only the principal may give a suspension. The 

maximum continuous period a child can be suspended at any one time is five school days. A child 

cannot be suspended for more than 15 school days in any one school year without approval from the 

Regional Director. The principal is required to seek secondary support from the regional office to 

address the behavioural concerns for a child who has been suspended for eight days in a school year 

or who reaches a total of four individual suspensions in a school year. The principal must provide the 

child, their parents/carers and the school council president with a Notice of Suspension prior to the 

day on which the suspension commences. The principal must convene a suspension conference  

 when a child requires additional support 

 prior to suspension in order to inform the child and parents/carers that a suspension is being 
considered  

 post suspension if the suspension is for more than five days. 
 

If the child behaves in such a way that they are putting the health, safety and wellbeing of themselves, 

staff or other children at significant risk, immediate suspension may be warranted. In such cases the 

principal must 

 give immediate verbal notification to the child and their parents/carers 

 immediately schedule a Student Support Group Meeting within 48 hours 

 provide the child and their parents/carers with a notice of Suspension and a copy of the 
information brochure Procedures for Suspension 

 Develop a Child Absence Learning Plan and Return to School Plan (as appropriate) 

 Schedule a post-suspension Student Support Group meeting if the suspension if for five days 
 

Expulsion 

This is the most extreme consequence and only the principal has the authority to expel a child. 

Expulsion will only be considered after all other forms of behaviour management have been 

exhausted. The principal will contact the Regional Director and inform them of the scheduled Student 

Support Group Meeting to discuss this. The Regional Director must nominate a member of their staff 

to attend the meeting, ensure that appropriate education, training and employment options are 

considered for the child and assist in implementing the course of action agreed to at the meeting. If a 

child reaches 15 days suspension, an expulsion is not the automatic consequence. 
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Absenteeism 

The need for high school attendance will be articulated to parents and children. The principal has a 

responsibility to ensure that attendance records are maintained and monitored at school. All student 

absences are recorded for both the morning and the afternoon by teachers, are aggregated on our 

CASES21 database and communicated to the Department of Education and Training.  The Department 

of Education and Training and enrolment auditors may seek student attendance records. The principal 

has a further responsibility to ensure that unexplained absences (on the day of the absence) are 

investigated, and that high levels of absenteeism are adequately explained.  The principal, assistant 

principal and administration staff will contact (by phone) parents/carers of children with unexplained 

absences each day. The principal/assistant principal will contact parents/carers of children with high 

levels of unexplained or unapproved absences, with the view to developing and implementing 

strategies to minimise absences. Ongoing unexplained absences, or lack of cooperation regarding child 

attendance will result in a formal attendance conference being organised.  Unresolved attendance 

issues may be reported by the principal to the Department of Health Human Services, Child First 

and/or the Attendance Officer (Department of Education and Training - Regional Office). 

A return to school plan can be implemented to assist in the reintegration of children after a prolonged 

absence. 

http://www.education.vic.gov.au/school/teachers/studentmanagement/Pages/improvementstrateg

ies.aspx 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.education.vic.gov.au/school/teachers/studentmanagement/Pages/improvementstrategies.aspx
http://www.education.vic.gov.au/school/teachers/studentmanagement/Pages/improvementstrategies.aspx
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Bullying  

Bullying is recognised globally as a complex and serious problem.  It is a form of aggression, involving 
the abuse of power in relationships.  It has many faces, including the use of emerging technologies, 
and varies by age, gender and culture. Conflict or fights between equals and single incidents are not 
defined as bullying.  
 
Bullying of any form or for any reason can have long-term effects on those involved including 
bystanders. 
 

While there is no commonly accepted definition of bullying, commentators in the field (Olweus, 1999; 
Ross, 2002; Smith & Brain, 2000; Smith, 2005) generally agree that bullying has the following 
characteristics: 

 it consists of repeated negative actions 

 it is intended to cause distress 

 it involves an imbalance in power 

 it is directed towards a specific individual or group 

 it can be conducted in person, covertly through direction of the actions of others, or through 
information and communication technologies. 

 

Four kinds of bullying 
Bullying can take a number of different forms.  The Department of Education and Training’s  Building 
Respectful and Safe Schools (2010) identifies four types of bullying: 
 

1. Physical bullying  
Physical bullying includes hitting, kicking, tripping, pinching and pushing or damaging 
property. 

2. Verbal bullying 
Verbal bullying includes name calling, insults, teasing, intimidation, homophobic or racist 
remarks, or verbal abuse. 

3. Covert bullying 
Covert bullying is often harder to recognise and can be carried out behind the bullied person’s 
back.  It is designed to harm someone’s social reputation and/or cause humiliation.  Covert 
bullying includes; 

 Lying and spreading rumours 

 Negative facial or physical gestures, menacing or contemptuous looks 

 Playing nasty jokes to embarrass and humiliate  

 Mimicking unkindly 

 Encouraging others to socially exclude someone 

 Damaging someone’s social reputation or social acceptance. 
 

4. Cyberbullying 
Cyberbullying is overt or covert bullying behaviours using digital technologies.  Examples 
include harassment via a mobile phone, setting up a defamatory personal website or 
deliberately excluding someone from social networking spaces.  Cyberbullying can happen at 
any time.  It can be in public or in private, and sometimes is only known to the target and the 
person bullying. 

 

Harassment is any verbal, physical or sexual conduct (including gestures) which is uninvited, 

unwelcome and which is reasonably likely to humiliate, offend, intimidate or distress a person. For 

example, teasing a student because of their speech impediment. 
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WHAT DOES NOT CONSTITUTE BULLYING 

There are some behaviors which, although unpleasant or distressing, are not bullying: 

1. Mutual Conflict  

In mutual conflict, an argument or disagreement exists between children but there is no imbalance of 

power. Both parties are upset and usually both want a resolution to the problem. However, 

unresolved mutual conflict sometimes develops into a bullying situation with one person becoming 

targeted repeatedly for ‘retaliation’ in a one-sided way. 

2. Social Rejection or Dislike  

Unless the social dislike is directed towards someone specific and involves deliberate and repeated 

attempts to cause distress, exclude or create dislike by others, it is not bullying. 

3. Single-episodic acts of nastiness or meanness, or random acts of aggression or intimidation  

Single sporadic acts of nastiness or physical aggression, although unacceptable, is not bullying. If a 

child is verbally abused or hurt by another child on only one occasion they are not being bullied. A 

single act of nastiness or physical aggression that is directed towards many different children is not 

the same as bullying.  

Dealing with Bullying at Tarneit Rise Primary School  

At Tarneit Rise Primary School we are committed to the safety and welfare of all children. We are 

constantly striving to make school a place where children can have fun and feel safe and connected.  

We do not condone or accept bullying. We will work hard to prevent and deal with bullying at Tarneit 

Rise Primary School. Children are encouraged to report any bullying incidents to an adult and not to 

remain silent about it. Once identified, the bully, victim and witnesses will be spoken to, and all 

incidents or allegations of bullying will be fully investigated and documented. (Refer to Anti-Bullying 

& Child Welfare Policy and Child Code of Conduct) 

Staff will 

 be provided with professional development training relating to bullying, cyber-bullying and 
harassment  

 implement school curriculum programs that promote resilience, life and social skills, 
assertiveness, conflict resolution and problem solving 

 clarify to their class at the start of each year the school policy on bullying 

 follow school protocols and procedures when investigating child matters 

 intervene and swiftly manage any bullying situation that is encountered or reported by a child 
or family 

 contact families to discuss bullying incidents or other incidents of inappropriate behaviour 

 inform families of any investigations undertaken and any follow up action 

 ensure all reported incidents of bullying are followed up 

 offer comfort and support to victims and seek parental support and cooperation 

 record incidents 

 run cyber-bullying information sessions for parents each year, and include cyber bullying in 
curriculum delivery. 
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Parents will: 

Watch for signs of bullying and alert the school if they believe their child is being bullied, rather than 

‘deal’ with this themselves. The following signs could suggest a child is being bullied: 

• have trouble getting out of bed 
• not want to go to school 
• change their method or route to school or become frightened of walking to school 
• change their sleeping or eating patterns 
• have frequent tears, anger, mood swings and anxiety 
• have unexplained bruises, cuts and scratches 
• have stomach aches or unexplained pain 
• have missing or damaged belongings or clothes 
• ask for extra pocket money or food 
• arrive home hungry 
• show an unwillingness to discuss, or secrecy about, their online communication. 

 
STRATEGIES: THAT PARENTS CAN USE IF THEIR CHILD IS BEING BULLIED 

 Report any bullying matters immediately to the school. Discuss the situation with your child’s 
classroom teacher or with a member of the school’s leadership team. 

 Do not try and resolve the matter yourself by approaching any children or families. This tends to 
incite/inflame the matter even further. 

 

Parents should try to obtain as many facts as they can through discussion with their child so that they 

can identify if there is a REPEATED pattern. Try to identify and write down: 

 what happened 

 who was involved on each occasion 

 where and when these things happened 

 whether there was any provocation on the part of the victim 

 did anybody else see it, and, if so, who; 

 when the bullying first began 

 what solutions you have tried so far; and 

 the names of any teachers who are aware of the problem as soon as you have a reasonably clear 
picture of the situation and the facts let your child know that you are approaching the school. 

 make an appointment with your child’s teacher, assistant principal, principal or a member of the 
leadership team to discuss the matter (please ring the office to make an appointment so we may 
give the matter our full attention)  
 

At the meeting: 

 bring notes of the points you want to make at the meeting 

 present your concern and information in a calm way and try to work with the school to resolve the 
problem. Becoming angry, making accusations or demanding certain actions may make the 
situation worse 

 it can be helpful to remember that if you were originally unaware of the problem, then your child’s 
teacher may also not have known of the situation 

 be patient. The school will need time to investigate the matter and speak to all the children and 
staff (if applicable) involved 
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 ask to see the school’s Anti-Bullying policy to see the school’s approach to dealing with bullying 

 the school will contact you to discuss the outcome of the investigation and to outline the steps it 
will take to resolve the matter. 

 arrange a further meeting to discuss the plan for dealing with the matter and any future bullying 
incidents. 
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The process for referring children to Student Support Services (SSS): 

The Student Support Services Team in the Wyndham Network comprises of a mix of allied health 

specialists, including psychologists, social workers, speech pathologists and visiting teachers. These 

professionals work as part of a multi-disciplinary team that provides support and guidance to all 

schools.   

 

The multi-disciplinary team meets weekly to allocate referrals made by schools, undertake case 

management discussions, attend to emergency situations, and prepare programs which they deliver 

in schools.  

 

Under the new service model implemented in 2018, Student Support Services respond to school needs 

based on the following priorities: 

 

Priority Description 

1. Critical incidents  Emergency management, imminent risk of serious injury students or staff, 
acute emotional trauma 

 Response to school and/or Area emergency management plan 

 Youth suicide (Headspace to be involved) 

2. Acute issues/complex 
cases 

 Support schools with immediate strategies as a result of a new or changing 
student presentation (e.g. escalating behavioural issue, a changed 
disability, mental health or medical presentation, Child Protection matters 
etc.) or a time sensitive decision 

 Support to schools with Out-of-home-care Educational Needs 
Assessments 

 Support to schools with complex cases relating to emotional trauma, 
extreme challenging behaviour or serious mental health issues 

 Support for teachers to support student engagement and learning 
outcomes 

3. Prevention/Capability 
building 

 Professional Learning for teachers, e.g. Language development, Learning 
Difficulties, Behaviour Management 

 Group programs, e.g. Social/Emotional/Behavioural 

 Student engagement/Attendance support to schools 

 School Wide Positive Behaviour Support 

4. Short to medium-
term intervention 

 Support schools to develop reasonable adjustments for students over 
time as part of ongoing student support planning 

 Learning difficulties – Assessments/Reports/Strategies 

 Speech Pathology Intervention 

 Wellbeing issues 
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Referrals for children to can be made due to concerns regarding: 

 Attendance 

 Behaviour 

 Curriculum/learning (working below and above expected levels) 

 Social/emotional needs 

 Communication/speech 

 Physical issues such as hearing, vision and physical disability 

 Medical issues 

 Mental health 

 Longer term support following a critical incident. 
 

The support provided by SSS following a referral may include: 

 Assessments (cognitive, speech, etc.) with accompanying recommendations 

 Observation of the student in class and/or in the yard 

 Blocks of therapy/intervention, such as speech (articulation, expressive, receptive language) 
and counselling 

 Capacity-building, such as providing strategies to address specific learning needs and 
support with devising Individual Education Plan goals. 
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The Process for SSS referrals is:  

 

 

 

Consult the student’s file for information regarding previous referrals/assessments. These often 
have useful suggestions and recommendations for classroom application. 

 

Complete an Individual Education Plan (IEP). This will include 2-4 goals relevant to the students’ 
area of need (see list areas outlined above). A Principal Class Officer (PCO) can assist with devising 

the IEP if required. 
 

Facilitate a Student Support Group meeting with the parents/carers to share your observations and 
to provide an opportunity for them to have input into the IEP. A PCO can attend the SSG meeting. Ask 
the family for oral consent to discuss their child’s learning with student support services if required. 
 

Provide a signed copy of the IEP to the Assistant Principal. This will be used as a reference if the 
students’ case is referred to SSS and will also be filed in their Codafile. 
 

Implement the IEP for four weeks. If the strategies implemented are not having the desired impact, 
inform the Assistant Principal, who will provide a SSS Student Information Form to be completed. 
 

If there is to be further SSS involvement, written consent from a parent/carer will then be required. 
It will usually be the role of the classroom teacher to seek this consent, which they will receive from 
the assistant principal. 
 

Student will be referred at the SSS Key contact meeting. These meetings occur fortnightly between 
the SSS key contact person, a SSS speech pathologist (when required), the Assistant Principal and 
Principal. All evidence provided by the teacher will be reviewed. What level and type of SSS 
intervention will then be considered (see options above).  
 

Meet with the Assistant Principal to prepare for SSS referral. Bring along the completed Student 
Information Form and evidence of your concerns, such as work samples and assessments (running 
records, post-assessments, anecdotal notes, etc.). 
 

Once written consent is received, the referral is entered onto the Student Online Case System (SOCS) 

by the assistant principal. 

The SSS key contact person then discuss each referred case at their weekly Case Management Meeting 

with the Multi-disciplinary team to determine the most appropriate course of action.   
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 Open and supportive communication with parents/carers throughout this process is vital. Teachers 
should consult with the assistant principal if parents/carers have any concerns about the referral.  

 The above guidelines will be followed in most cases. However, in certain circumstances, the process 
may be expedited.  

 

Program for Students with Disabilities (PSD): 

 

 Where teachers believe there is a possibility that the student has additional needs and may be 
eligible for funding through the Program for Students with Disabilities (PSD), a conversation needs 
to be had with a PCO as soon as possible. Children may be funded through the PSD under the 
following categories: 

o Intellectual Disability 
o Autism Spectrum Disorder 
o Severe Behaviour 
o Severe Language Disorder with Critical Educational Needs 
o Physical Disability 
o Visual Impairment 
o Hearing Impairment 
 

Applications under all of these categories are facilitated by Student Support Services, with the 

exception of Intellectual Disability and Severe Language Disorder with Critical Educational Needs, 

which are facilitated by Assessments Australia. Under each category, students need to meet certain 

criteria, and receive a diagnosis from the relevant professionals. It is not our job as educators to 

diagnose children’s disabilities. The funding category will determine the process and assessments 

required. 

 

Please note any PSD assessments must be completed by the end of May as they need to be 

submitted to DET by the beginning of JULY for consideration for funding in the following year. 

Exceptions include Prep student applications, which need to be submitted by the end of February, or 

children in out of home care, or for severe behaviour applications, which can be submitted at any 

time. 

 

The assistant principal will liaise with the Student Support Services Officers and other support 

agencies, providing regular communication to parents, teachers as well as PLC leaders where 

necessary. As the demand for support is often overstretched, parents may be informed of alternative 

support services that they can access. 
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Implementation and Review 

This document is to be reviewed and revised each year 

 All new staff will need to be familiar with the document for there to be effective whole school 
implementation. 

 School expectations and classroom agreements should be displayed in classroom and other key 
locations. 

 Children should be involved in developing classroom agreements at the commencement of each 
year.  
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6. References  and Resources 
 
Bully Stoppers 

http://www.education.vic.gov.au/about/programs/bullystoppers/Pages/default.aspx  
 

Amy Cuddy 
https://www.ted.com/talks/amy_cuddy_your_body_language_shapes_who_you_are 
 

The Power of Delayed Gratification 
https://www.youtube.com/watch?v=0mWc1Y2dpmY 

 
Movie - Inside Out 
 
Barbara Fredrickson, Regulation of Positive Emotions: Emotion Regulation 
Strategies that Promote Resilience, 2001 
https://link.springer.com/article/10.1007/s10902-006-9015-4 
 
Eduardo Briceno – Growth Mindset Ted Talk 

https://www.youtube.com/watch?v=pN34FNbOKXc 
 

Russ Harris  ~ ACT (Resilience). Values resources 
https://www.actmindfully.com.au/values_cards_instructions 

 
Student Wellbeing Hub 
https://studentwellbeinghub.edu.au 
 
Student Engagement in the Classroom 
https://studentwellbeinghub.edu.au 
 
Engaging a Parental Community 
https://www.aitsl.edu.au/tools-resources/resource/engaging-a-parental-
community-illustration-of-practice 
 
https://www.aitsl.edu.au/tools-resources/resource/engaging-parents-carers-
illustration-of-practice 
 
 

Editable student of the week certificates 

http://www.certificates4teachers.com 

 

http://www.education.vic.gov.au/about/programs/bullystoppers/Pages/default.aspx
https://www.ted.com/talks/amy_cuddy_your_body_language_shapes_who_you_are
https://www.youtube.com/watch?v=0mWc1Y2dpmY
https://link.springer.com/article/10.1007/s10902-006-9015-4
https://www.youtube.com/watch?v=pN34FNbOKXc
https://www.actmindfully.com.au/values_cards_instructions
https://studentwellbeinghub.edu.au/
https://studentwellbeinghub.edu.au/
https://www.aitsl.edu.au/tools-resources/resource/engaging-a-parental-community-illustration-of-practice
https://www.aitsl.edu.au/tools-resources/resource/engaging-a-parental-community-illustration-of-practice
https://www.aitsl.edu.au/tools-resources/resource/engaging-parents-carers-illustration-of-practice
https://www.aitsl.edu.au/tools-resources/resource/engaging-parents-carers-illustration-of-practice
http://www.certificates4teachers.com/
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Out-of-home care education commitment: partnering agreement 

https://www.education.vic.gov.au/school/teachers/health/Pages/oohcpartner

agreement.aspx 

Disability Standards 

https://www.education.vic.gov.au/school/teachers/learningneeds/Pages/legisl

ation.aspx 

Student Support Groups Guidelines 

https://www.education.vic.gov.au/school/teachers/health/Pages/oohcstusupp

.aspx 

Restraint and Seclusion Guidelines 

https://www.education.vic.gov.au/school/teachers/studentmanagement/Page

s/behaviourofconcern.aspx 

Program for Students With Disabilities Guidelines 

https://www.education.vic.gov.au/school/teachers/learningneeds/Pages/psd.

aspx 

Suspension Guidelines  

https://www.education.vic.gov.au/school/principals/spag/participation/pages/

suspensions.aspx 

 

 

 

 

 

 

 
 

 

https://www.education.vic.gov.au/school/teachers/health/Pages/oohcpartneragreement.aspx
https://www.education.vic.gov.au/school/teachers/health/Pages/oohcpartneragreement.aspx
https://www.education.vic.gov.au/school/teachers/learningneeds/Pages/legislation.aspx
https://www.education.vic.gov.au/school/teachers/learningneeds/Pages/legislation.aspx
https://www.education.vic.gov.au/school/teachers/health/Pages/oohcstusupp.aspx
https://www.education.vic.gov.au/school/teachers/health/Pages/oohcstusupp.aspx
https://www.education.vic.gov.au/school/teachers/studentmanagement/Pages/behaviourofconcern.aspx
https://www.education.vic.gov.au/school/teachers/studentmanagement/Pages/behaviourofconcern.aspx
https://www.education.vic.gov.au/school/teachers/learningneeds/Pages/psd.aspx
https://www.education.vic.gov.au/school/teachers/learningneeds/Pages/psd.aspx
https://www.education.vic.gov.au/school/principals/spag/participation/pages/suspensions.aspx
https://www.education.vic.gov.au/school/principals/spag/participation/pages/suspensions.aspx
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Tarneit Rise Primary School ~ excellence has no bounds 

Excellence  
I achieve excellence. 
I demonstrate our school values and lead by example. 
I am proud of my learning and have worked hard to achieve my personal best. 
I am a responsible learner and work hard to complete all tasks. 
I am inclusive by respecting everyone in my school community. 
I respect the learning and safety rights of others.  

 

Role Model 
I am a role model. 
I am responsible for my learning and help others.  
I behave in a responsible manner and encourage others to do the same by: 

 setting a good example 

 reminding others to follow the school values and use their manners 

 encouraging others to make sensible choices 

 consistently aiming to achieve my personal best and encouraging others to do the same 

 

Trying My Best 
I am trying for my personal best by: 

 giving everything a ‘Red Hot Go!’ 

 listening to, and following, instructions 

 taking pride in my work 

 

Ready to Learn 
I am well prepared and ready to learn. 
I understand our school values. 
I am ready to follow the classroom expectations. 

This is where I start and where I re-enter. 

 

A Reminder 
I need a reminder. 
At the moment I am not displaying our school values and expectations. 
My teacher or peers may remind me to make sensible choices. 
I will change my behaviour so I am ready to learn. 

 

Time to Move 
I need time out in my classroom. 
If I chose to make inappropriate choices, I will be exited to another grade to reflect on my behaviour. 
My role is to reflect on my choices and be ready to talk to my teacher about them when I return to class. 
When I have thought about my actions and choices I can identify strategies to support me re-joining the class. 

My teacher and class will welcome me back when I am ready to learn. 

 

Time Out/In 
I have been given time out in my classroom to reflect on my choices but have continued making inappropriate choices and 
need to be exited to another grade to reflect on my behaviour.  
I will reflect on my choices. 
I may need to stay in over recess/lunch to complete the work I have missed out on. 

I will talk to my teacher at a suitable time about my choices. 
When I am ready to learn I will return to my classroom. 

 

Time to Leave 
I have been given time out to reflect on my choices but have continued making inappropriate choices and need to leave. 
If I am asked by a teacher to leave the classroom, and go the assistant principal/principal, I will follow these instructions. 
I will talk to my teacher at a suitable time about my choices. 
I understand there are consequences for my actions and I understand my parents will be contacted. 
When I am ready to learn I will return to my classroom 
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Tarneit Rise Primary School ~ Time Out/Time In/ Time to Leave 

Student___________________ Class _______ Date______________ 

Exited to: 

 Grade  _______  

 Ms Bettio 

 Ms Narres  

 Mrs Kloss     
 

Reason for exit  - following a reminder of the class expectations, the student continued to: 

 Not follow teacher instructions 

 Disrupt the learning of others 

 Show disrespectful behaviour 

 Other_______________________________________________ 
 

Sent with the following work: 

 Writing 

 Reading 

 Complete class work 

 Reflection sheet 

 Other ______________________________________________ 
 

Return time:  

 15 minutes 

 30 minutes 

 End of session 

 When work completed 
 

 

Class teacher_______________________ 
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Tarneit Rise Primary School, follows our ‘staged approach’ to managing student behaviour, detailed 
in the Student Engagement, Behaviour Management and Inclusion Guidelines. We understand all 

children are special and some require an individualised approach, which will be outlined in this 
Resilience Plan. 

 

Resilience Plan Date: 
Signatures: 
 

This Resilience Plan will assist  (student) to become, present, centred and grounded. 

Student details: 
Classroom: 
Teachers: 
Support staff: 
Guardians: 

Goals: 

 
 
 
 
 

These things help me achieve my goals: 

 
 
 
 
 
 
 

These things can cause me to feel angry, frustrated or anxious: 

 
 
 
 
 
 
 
 
 

When I get angry, frustrated or anxious, my behaviour can look like: 
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When I get angry, frustrated or anxious, my physical response is often: 

 
 
 
 
 
 
 
 

Some things that I can do to help myself de-escalate are: 

 Take a deep breath or mindful breathing 

 Listen to music 

 Ask for time out 

 Go for a walk 

 Ask to talk to a friend or teacher 

  

  

  

Some things that an adult can do to help me de-escalate are: 

 Ask me how I am doing 

 Suggest I take some time out 

  Allow me to walk with them 

 Read me a story 

  

  

  

I know that I am calm when I feel like this: 

 
 
 
 
 
 
 
 
 

Additional behaviour management requirements: 

 
 
 
 
 
 
 
 
 
 

We will review this plan on… 
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Student Profile 

Student Name:  

D.O.B:  

Class Grade:                                                                                                                                          Year:                                                                                                           
Classroom Teacher:  

Individuals Involved with the Student 

Classroom Teacher:  
Wellbeing Co-ordinator:  
ES Support Staff: 
Principal:  
Parents/Carers:  

Program Outline 

 8.45-11.05am 11.05-
11.25am 

11.25-1:40pm 1.40-2.10pm 2.10-3.10pm 

Monday    
 
 

  

Tuesday      
 
 

Wednesday      
 
 

Thursday    
 
 

  

Friday      
 
 

Program Overview 

 
 
 
 
 
 
 

Long Term Goal(s) 

 
 
 

Parties Involved 

Date for next SSG:  _____________ 
Student: __________________           Family: __________________         
Teacher: ________________       Assistant Principal/Principal:  ___________________ 
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Student Profile 

Context Strength, Skills, Successes and 
Challengers 

Most Effective Strategies 

Home Strength, skills and successes 

 
 
 
 

Challenges 

 

 

Classroom Strength, skills and successes 

 
 
 
 
 
 
 

Challenges 

 

 

Yard Strength, skills and successes 

 

 

 

 

 

Challenges 

 

 

Strategies for Student Support 

Triggers 
Challenging Behaviours 
that occur in the 
following 
circumstances: 

 

Proactive 
(Preventative) 
Strategies 
Strategies that will be 
implemented to support 
them in feeling present, 
centred and grounded: 

 

Reactive (Preventative) 
Strategies 
Strategies that will be 
implemented to assist in 
de-escalation 
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Student Name:                                                                                                                                                Classroom Teacher:                 Class:  

Curriculum Area:  Sub Strand:  

Present Level of Performance:  
 

Annual Goal:  Sub-goals: 
1.  

 

 ___________________________________ 

 ___________________________________ 

 ___________________________________ 
 

2.  
 
 

 _____________________________ 

 _____________________________ 
 

3.  

 _________________ 

 _________________  

 _________________ 

Strategies 

Student School Home 

   
 
 
 

 
 
 
 
 
 
 

Goal Evaluation 

1 
No Progress 

2 
Little Progress 

3 
Satisfactory Progress 

4 
Very Good Progress 

5 
Excellent Progress 

T1                     T2 
T3                     T4 

T1                     T2 
T3                     T4 

T1                     T2 
T3                     T4 

T1                     T2 
T3                     T4 

T1                     T2 
T3                     T4 

Successes: 
 

 
 
 
 

Further Improvements:  
 
  
 
 

Where to Next:  
 
 



 
 

Kindness, Respect, Responsibility, Growth 

 

41 

 

 

 

Student Name:                                                                                                                                                Classroom Teacher:                 Class:  

Curriculum Area:  Sub Strand:  

Present Level of Performance:  
 

Annual Goal:  Sub-goals: 
4.  

 

 ___________________________________ 

 ___________________________________ 

 ___________________________________ 
 

5.  
 
 

 _____________________________ 

 _____________________________ 
 

6.  

 _________________ 

 _________________  

 _________________ 

Strategies 

Student School Home 

   
 
 
 

 
 
 
 
 
 
 

Goal Evaluation 

1 
No Progress 

2 
Little Progress 

3 
Satisfactory Progress 

4 
Very Good Progress 

5 
Excellent Progress 

T1                     T2 
T3                     T4 

T1                     T2 
T3                     T4 

T1                     T2 
T3                     T4 

T1                     T2 
T3                     T4 

T1                     T2 
T3                     T4 

Successes: 
 

 
 
 
 

Further Improvements:  
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Student Name:                                                                                                                                                Classroom Teacher:                 Class:  

Curriculum Area:  Sub Strand:  

Present Level of Performance:  
 

Annual Goal:  Sub-goals: 
7.  

 

 ___________________________________ 

 ___________________________________ 

 ___________________________________ 
 

8.  
 
 

 _____________________________ 

 _____________________________ 
 

9.  

 _________________ 

 _________________  

 _________________ 

Strategies 

Student School Home 

   
 
 
 

 
 
 
 
 
 
 

Goal Evaluation 

1 
No Progress 

2 
Little Progress 

3 
Satisfactory Progress 

4 
Very Good Progress 

5 
Excellent Progress 

T1                     T2 
T3                     T4 

T1                     T2 
T3                     T4 

T1                     T2 
T3                     T4 

T1                     T2 
T3                     T4 

T1                     T2 
T3                     T4 

Successes: 
 

 
 
 
 

Further Improvements:  
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GENERAL SCHOOL RULES ~ Incidents to be recorded. Severe transgression of any rule will lead to Detention/Suspension.  

Action Logical Consequence 

Wasting my learning time and/or the learning time of others Discussion and reinforcement of rule 
Time to Move 
Time Out/In 
Detention can be given for recurring offences 

Throwing rocks or any other missiles which are likely to endanger, harm or injure 
an individual or property 

Discussion and reinforcement of the rule 
Time out – (n the yard) 
After school detention/suspension may be given for recurring offences 

Fighting & bullying behaviour that intentionally causes harm to others Discussion and reinforcement of the rule 
After school detention /suspension 
Additional counselling/support if required 

Disrespectful behaviour/abusive language  Discussion and reinforcement of the rule 
Verbal or written apology 
After school detention/suspension 

Vandalising school and/or personal property Discussion and reinforcement of the rule 
Monetary compensation to the school or individual may be required 
Punishment relevant to the offence e.g. cleaning or repairing the vandalised area 
After school detention/suspension 
Depending on the severity the police may be notified 

Infringement of dress code Refer to Child Dress Code Policy 

Littering of school  Discussion and reinforcement of rule 
Collecting litter 

Theft of school property or the  belongings of others Discussion and reinforcement of rule 
After school detention /suspension 
Repayment of or replacement of goods 
Depending on the severity the police may be notified 

Playing or behaving in a manner that is unsafe and not orderly 
Entering out of bounds areas 
Bike riding/skate boarding within the school grounds at anytime 

Discussion and reinforcement of rule 
10 minutes time out with the yard duty teacher in the area that it occurred. 
Detention can be given of recurring offence 

Technology related offences Refer to ICT Acceptable User Agreement 

Leaving the school ground/classroom without permission Time Out/In 
Detention/Suspension 
Refer to Running Away from School policy 
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